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Following the endorsement of the National Curriculum Framework (NCF) in 2012, an ambitious plan was launched
with the aim of putting theory into practice. Built upon the National Minimum Curriculum (2000), it addressed the
gaps in Malta’s learning processes where emphasis shifted from teaching the subject to teaching the learner.

The National Minimum Curriculum framework took important policy-related documents issued by the European
Commission into consideration. These included the Key Competences for Lifelong learning — A European Reference
Framework (included in the annex of the Recommendations; 2006/962/EC); the Strategic Framework for European
Cooperation in Education and Training (ET 2020; 2009) and Europe 2020 — A Strategy for Smart Sustainable and
Inclusive Growth (COM (2010) 2020) which is the follow up to the Lisbon Strategy for Growth and Jobs (Memo
06/478/12 Dec 2006).

Against the background of Malta’s historical development and on the basis of the curriculum and EU documentation
the NCF seeks to provide strategic direction by rationalising the necessary changes and their implications for
area/subject content, pedagogies and assessment. The NCF was presented within a lifelong learning perspective and
celebrates diversity by catering for all learners at each stage of their education. It aims to introduce more equity
and decentralisation in the national system. The NCF seeks to present a seamless curriculum which reflects smooth
transitions, building and extending on the firm foundations in early childhood education. In essence, the NCF aims
to provide a quality education for all learners, reducing the percentage of early school leavers and encouraging their
enrolment in further and higher education.

The NCF proposed a Learning Outcomes Framework (LOF) as the keystone for learning and assessment throughout
the years of compulsory schooling. The aim of the Learning Outcomes Framework is to free schools and learners from
centrally-imposed knowledge-centric syllabi and to give them the freedom to develop programmes that fulfil the
framework of knowledge, attitudes and skills-based outcomes that are considered national education entitlement of
all learners in Malta. The LOF is thus intended to eventually lead to more curricular autonomy of colleges and schools
so as to better address the learning needs of their learners.

A number of other local policy documents published in recent months have also contributed to the need of a
learning outcomes-based approach in today’s educational structures. In particular, the Framework for the Education
Strategy for Malta 2014 — 2024 (2014), A National Literacy Strategy for All in Malta and Gozo 2014 — 2019 (2014),

A Strategic Plan for Early School Leaving in Malta 2014 (2014), Education for All: Special Needs and Inclusive Education
in Malta (2014), Malta National Lifelong Learning Strategy 2020 (2015) and Respect for All Framework (2015) all point
toward the need to provide equitable opportunities for all learners to achieve educational outcomes at the end of
their schooling which will enable them to participate in lifelong and adult learning, reduce the high incidence of
early school leaving and ensure that all learners attain key competences in literacy, numeracy, science and
technology.

The ESF 1.228 Project — Design of Learning Outcomes Framework, Associated Learning and Assessment Programmes
and Related Training is intended to deliver this Learning Outcomes Framework approach to the educators and

all relevant stakeholders within compulsory schooling. It addresses the holistic development of all learners and
advocates a quality education for all as part of a coherent strategy for lifelong learning which aims to ensure that all
children have the opportunity to obtain the necessary skills and attitudes to be future active citizens and to succeed
at work and in society irrespective of socio-economic, cultural, racial, ethnic, religious, gender and sexual status.
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The LOF will allow for flexibility in teaching and learning programmes in order to address specific needs and to build
upon strengths within the context of the learning communities in different colleges and schools. This concept of
flexibility is promoted throughout the entire framework. While acknowledging that out-of-school factors such as
poverty and social exclusion affect learner achievement, the LOF seeks to improve learners’ learning experiences by
encouraging creativity, critical literacy, entrepreneurship and innovation at all levels. This will allow learners to reach
their potential by connecting what they have learnt to their individual contexts. Consequently, this will help learners
develop a positive attitude towards learning and a greater appreciation of its usefulness.

The move from a prescriptive content-based curriculum towards a learning outcomes approach will impact all
programmes in schools and all external examinations and assessment at the end of compulsory education in Malta.

The LOF was also designed to meet the four broad education goals outlined in the Education Strategy for Malta 2014
— 2024 (Ministry for Education and Employment, 2014), namely to:

* reduce the gaps in educational outcomes between boys and girls and between students attending different
schools, decrease the number of low achievers, raise the bar in literacy, numeracy and science and
technology competence and increase student achievement.

* support educational achievement of children at-risk-of-poverty and from low socio-economic status and
reduce the relatively high incidence of early school-leavers.

* increase participation in lifelong learning and adult learning.
* raise levels of learner retainment and attainment in further, vocational and tertiary education and training.

The Learning and Assessment Programmes (LAPs) which were drawn up for each subject will ensure that the focus

is on the learner. As such, learning activities will be geared to stimulate creativity and imagination; enable learners

to make correct value judgements when editing/correcting their own work; develop learners’ investigative and
constructive skills by making use of different media and promote receptive skills (listening and reading) which lead to
productive skills (speaking and writing). LAPs are also intended to create an atmosphere where learners develop their
own problem solving skills and their ability to think and reason logically; reflect on outcomes and consequences and
explore possible alternatives and apply interesting and realistic contexts that are personally meaningful to them.

With the use of LAPs, teachers will be encouraged to create situations and resources which are intrinsically
interesting, culturally embedded and cognitively engaging and enable learners to connect the various types of
information that they have acquired.
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THE LEARNING AND ASSESSMENT PROGRAMME FOR ART

This document, which is aimed at policy makers, educators and teachers in the classroom, presents
the Learning and Assessment Programme (LAP) for Art.

The LAP comprises:

e The Learning Outcomes Framework (LOF) - this encompasses a set of subject learning outcomes (SLOs) that set
out what a learner is expected to know, understand or be able to do as a result of a process of learning.

These learning outcomes are designed to be used in a range of delivery contexts and taught using different
methods. They state the end result rather than describe the learning process or the learning activities.

e Notes on Pedagogy and Assessment - the learning outcomes are written in a way that informs pedagogy and,
in conjunction with the assessment strategies related to each outcome, set a clear assessment expectation. This
document sets down good practice teaching and assessment guidelines which educators may wish to take on
board and adapt to meet the needs of their learners.
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This document has been collaboratively developed by the Outlook Coop Learning Outcomes Framework Joint Venture
comprising Outlook Coop as the lead partner, East Coast Education Ltd. and the University College London Institute of
Education together with the Directorate for Quality and Standards in Education (DQSE). Mr Barry Smith (Joint Venture
Technical Director), Mr Godfrey Kenely (Joint Venture Contract Director), Dr Michelle Attard Tonna (Head of Project)
and Mr Gaetano Bugeja (Project Leader) directed the project experts.
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The Subject Learning Outcomes (SLOs) for Art span from Attainment Level 5 to Attainment Level 10.

Within the Learning Outcomes Framework, Level 10 is viewed as the ‘gifted and talented’ level. Outcomes within this
level sit at the upper end of the ability spectrum and extend learners further.

The core concept is better rather than more. At Level 10 learners demonstrate a deeper understanding and wider
application of Level 9 content which marks the end of compulsory schooling. Level 10 outcomes may draw on three
main areas:

e increased sophistication of understanding of the Level 9 content

e greater learning autonomy in developing understanding and skills

e increased application and problem solving.

It should be noted that each Attainment Level can be extended further and suggestions for this will be included in the
Pedagogy and Assessment section of the document.

LEVEL 5

Subject Focus: Encouraging the personal and collaborative responses of the learner:

promoting curiosity, exploration, experimentation and invention
1. | can use my imagination and memory to create images and objects which demonstrate a personal response to
my everyday experiences.
CREATIVE LEARNING
2. | can visually respond to visual elements found in nature, man-made objects and the built environment, in
2-Dimensional and 3-Dimensional work.
@ LeArRNING TO DO
3. I am motivated to make a positive contribution to my school environment.
@ LerrninG TO BE
| can comprehend how different effects are created in art using visual elements.
| can convey ideas and emotions, real or imagined, in line and colour such as warm and cold colours.
I can modify and test ideas.
| can isolate problems and solve them.
| can work intuitively and spontaneously using a number of visual processes, and with support | can consider
further possibilities.
9. | can talk to, work with and respect my fellow learners, teachers and adult helpers.
e COMMUNICATING DIVERSITY
10. lam motivated to assist my peers during group activities.
@ LeArRNING TO BE
11. I can follow the ideas of others.
SOCIAL LEARNING
12. I canshare my ideas in a collaborative way through talking; appreciating the social elements of conversation
such as waiting my turn to speak and listening to what others have to say.
@ LISTENING AND SPEAKING

© N v e
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n

13.

14.

15.

16.

17.

| am able to contribute to a team.

O INTERPERSONAL

With support, | can manage goals in a sequence.

PERSONAL LEARNING

| seek out and am open to guidance and support from peers and my teacher.
@ sociAL LEARNING

I am open to feedback from others and am able to consider it.

@ SOCIAL LEARNING

| can listen to a selected abstract from a story and respond in visual language.
@ LISTENING AND SPEAKING

Subject Focus: Interpreting and Evaluating Art

1.

| can gather information. | can look at a work of art, a reproduction or an artefact, consider it and talk about it.
@ LISTENING AND SPEAKING

| am aware of the relationship between evaluating my own work and evaluating works of art and artefacts that |
am shown.

Using my own responses to art, | can evaluate why | think a work of art makes me feel a certain way.

| can respond to art in written and visual forms.

@) WRITING

Subject Focus: Demonstrating understanding of Materials, Techniques, Skills,
Media and Aesthetic Qualities

1.

vk wnN

| can observe and record from given sources through drawing, painting and modelling.

With support, | can select and use media, materials from a given range and use tools appropriately and safely.

| can use media in a free and spontaneous way.

| can demonstrate some organisation and control of the media that | use.

| can demonstrate the relationship between at least 2 visual elements. | can make compositions or structures in
3-Dimension.

| can demonstrate my understanding of the developments in my work as | acquire skills and use

a range of media.

COGNITIVE LEARNING

| can do a landscape with foreground, middle ground and background.

Subject Focus: Art in Context

1.

vk wn

| can describe some different functions for art and describe some places where art will be found.

| can demonstrate my understanding that art is used for different purposes.

I can explore the function of art from another culture and use visual elements from it.

| can recognise some aspects of art that indicate when and where it was made.

| can express how | feel about the environment and discuss what | know about people, places or things
| wish to represent.

@ LcARNING TO DO

| can demonstrate my knowledge of the wider world context for art and design.
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LEVEL 6

Subject Focus: Encouraging the personal and collaborative responses of the learner:

promoting curiosity, exploration, experimentation and invention

1. | can use my everyday experiences of the home as well as the natural and urban environment,
as sources of learning and inspiration for my artwork.
@ LeArRNING TO DO

2. | can demonstrate expressions of personal ideas as part of a visual/tactile response to surroundings.
@ LeARNING TO DO
3. | can support school initiatives, such as designing a poster, and | can participate in the embellishing

of the school environment.

@ LerrniNG TO BE

| can convey ideas and emotions, either real or imagined, in 2- and 3-Dimension.

| can work intuitively and spontaneously to experiment with possible outcomes.

6. | can discuss and contribute to a collaborative project or group work, and respect my fellow learners,
teachers and adult helpers.
e COMMUNICATING FOR DIVERSITY

7. When collaborating, | can communicate my ideas and present my opinions in a thoughtful and informed
discussion, and use these skills in the decision-making process.
SOCIAL LEARNING

8. I am able to contribute when working in a team, and am also able to work effectively on my own.
@ INTERPERSONAL

9. With support, | can manage a few steps in a sequence.
PERSONAL LEARNING

10. I canread a selected abstract from a story and respond in visual language.
@ READING AND UNDERSTANDING

v ok

Subject Focus: Interpreting and Evaluating Art

1. | can consider and discuss information from supplied sources about a work of art, a reproduction or an artefact.
| can talk about it suggesting its meaning and/or purpose.
@ READING AND UNDERSTANDING

2. When talking and writing about art and the work of my peers, | can use specialist vocabulary to describe the
work and how it was made, and to express my opinions about it.
LISTENING AND SPEAKING

3. | can use extended colour vocabulary, techniques and tools.
| can identify how artists use visual elements and media to achieve particular aesthetic results, and how this may
guide my art practice.

5. | can compare and contrast art works with similar subject matter or compositions. | am able to comment on the
different uses of media and techniques.
6. | can communicate my understanding of art in written, visual forms.

@) WRITING
7. | can reinterpret works of art by creating narratives about them.
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Subject Focus: Demonstrating understanding of Materials, Techniques, Skills,
Media and Aesthetic Qualities

1.

| can use a given number of methods of recording in both 2-Dimensional and 3-Dimensional ways. | can draw to
work out ideas and designs.

With support, | can use and select from a given range of media, materials, tools and processes in 2-Dimensional
and 3-Dimensional activities.

| can experiment with a given range of media materials, tools and processes.

| can demonstrate a basic understanding of the uses and limitations of different media.

| can demonstrate an understanding of the qualities and potential of constructional and malleable materials as a
means of problem solving.

| can demonstrate my understanding and use of a number of visual elements to make images and objects in 2-
and 3-Dimension.

| can discuss the developments in my work as | acquire skills and use a range of media.

PERSONAL LEARNING

| can create images that show foreground, middle ground and background.

Subject Focus: Art in Context

1.

| can demonstrate my knowledge of different forms of art and design through creating my own art works
for a specific purpose; and comment on how the art might be used.

I know that there are a number of different functions for art and | can describe some examples in my local
environment.

| can demonstrate my understanding that artists may use cheaper and reusable materials found

in the environment.

@ LeARNING TO KNOW

I can explore the function of art from an event in another culture and link it to my work.

| can identify and appreciate some art and design forms from specific cultural and geographic locations including
Malta and Gozo. | can explain my reasoning by drawing on relevant visual information.

@ LISTENING AND SPEAKING

| can express ideas and emotions about an informed environmental concern using a visual process.

@ LeArNING TO DO

I can discuss the ways in which two different cultures have influenced each other in the production

of art and design.

@ LISTENING AND SPEAKING
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LEVEL 7

Subject Focus: Encouraging the personal and collahorative responses of the learner:
promoting curiosity, exploration, experimentation and invention

1.

e NS

11.

12.

13.
14.

| can carefully observe and record details directly and from secondary sources, which have personal relevance in
my local environment.

@ LcARNING TO DO

| can investigate, observe and gather data about my environment.

@ LeArRNING TO DO

| can demonstrate self-motivation and interest in representing what | see, feel, experience and imagine.
PERSONAL LEARNING

| am motivated to participate, with assistance, in the organisation of a group exhibition outside the classroom.
@ LcArRNING TO BE

| can give examples of significant individual responses to the environment, in the work of

professional artists and designers.

| can use colour to create naturalistic, expressive or symbolic outcomes.

| can take some creative risks when exploring, experimenting and responding to ideas.

| can respond to music through spontaneous mark-making or free painting response.

| can listen to my group members and accept that they may have different viewpoints and abilities.
SOCIAL LEARNING

| am confident in discussing my views with others.

SOCIAL LEARNING

| can take creative ideas suggested by my peers and turn them into collaborative artworks.

@ PracricaL

| can manage goals and time.

PERSONAL LEARNING

| can respond to poetry or music in visual language.

| can describe different aspects of art and craft.

@) WRITING

Subject Focus: Interpreting and Evaluating Art

1.

I can research information about artists or designers, and their work, from a variety of sources.

@ DIGITAL MEDIA

When talking and writing about my own work and that of others, | can use art terms to describe it.

@) WRITING

When talking and writing about my own work and that of others | can interpret its purpose or meaning.
WRITING

| can draw upon my knowledge of the context and purposes of art and design to evaluate my work, taking on the
role of viewer so as to look at my work more objectively.

COGNITIVE LEARNING

| can make a personal evaluation of my own designs and those of others.

COGNITIVE LEARNING

| can compare and contrast different art works with identical subject matter or compositions. | am able to
evaluate why such differences might occur.

| can communicate my response to art in written, visual forms.

@) WRITING

| can make links with other disciplines.

@ coanimve

| can identify artistic genres like still life, landscape and so on.
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Subject Focus: Demonstrating understanding of Materials, Techniques, Skills,
Media and Aesthetic Qualities

1.

| can observe, record and investigate first hand experiences using drawing and other media.

@ piGITAL MEDIA

With support, | can use and select from a range of media, materials, tools and processes in 2-Dimensional and
3-Dimensional art.

| can demonstrate evidence of experimentation and personal choice when using media.

| can demonstrate some understanding of the qualities of different media and their suitability for

different purposes.

| can demonstrate progressive understanding of visual elements.

| can demonstrate and discuss the developments in my work as | gain new techniques, skills and confidence with
2-Dimensional and 3-Dimensional media.

PERSONAL LEARNING

| can compose elements on a 2- Dimensional surface to indicate space.

Subject Focus: Art in Context

1.

| can explain the relationship between art, craft and design in some different historical and geographic contexts.
@) WRITING

| can identify art produced during a specific historical time. | can explain the common features of art of

this period and discuss why it has these particular features.

WRITING

I can talk about and | am motivated to express an environmental or social issue.

@ LcARNING TO BE

| can discuss the ways in which a number of different cultures have influenced each other in the production of
art and design.

| can demonstrate my knowledge of the relationship between the arts.
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LEVEL 8

Subject Focus: Encouraging the personal and collaborative responses of the learner:

promoting curiosity, exploration, experimentation and invention

1. | can demonstrate a personal interest in visually researching and learning about my local environment directly
and from secondary sources.
@ LeArNiING TO DO

2. | can participate, with assistance, in the organisation of a class art exhibition within the school premises.
LEARNING TO BE
3. | can discuss how artists have used techniques and the media to create different moods, effects and solutions.
@ LISTENING AND SPEAKING
4. | can use a range of visual methods to express ideas and emotions. | can do this using a wide range of media

which include digital media.
@ DIGITAL MEDIA
| can demonstrate the ability to tackle a simple design problem/brief using a variety of media.
| can fuse ideas, observations and feelings, to design, create and make images and objects.
| am aware of the importance of creative risk-taking in the development of my ideas and imaginative work.
| can listen to my group members and accept that they may have different viewpoints, and appreciate the
different ways different people perceive things and express themselves.
SOCIAL LEARNING
9. | can understand that my peers may contribute to a task through their various abilities, skills and inclinations.
SOCIAL LEARNING
10. |am confident in discussing and posing questions.
@ LISTENING AND SPEAKING
11. Iam able to take the lead in a small group task.
() InTERPERSONAL
12. | can manage goals and time.
PERSONAL LEARNING
13. I can respond to poetry and music in visual language.

O N oW

Subject Focus: Interpreting and Evaluating Art

1. | can research artists, designers and their work by collating information from several sources including those
from digital sources.
@ DIGITAL MEDIA

2. | can research information about cultural heritage from heritage sites and secondary sources.
@ LcARNING TO DO

3. When talking and writing about art, | can identify the media and techniques used to create the work. | can use
specialist vocabulary to describe it.
@) WRITING

4.  When talking and writing about my own work and that of others, | can interpret its purpose and/or meaning.
WRITING

5. | can make reasoned judgements about my own work and that of others. Upon evaluation, | can plan and
develop my work further.
PERSONAL LEARNING

6. | can make personal statements about my own work and the work of artists and designers.
7. | can evaluate the relevance of improvisational results to fulfil my intentions.
8. | can demonstrate my understanding of the use of visual elements to support my opinions, as well as an

understanding of the intentions of the artist and context for which the work was made.
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9. | can communicate my response to art which | am not familiar with in written, visual and practical forms.
WRITING

10. I can communicate my interpretation and understanding of art to a range of audiences.
@ LISTENING AND SPEAKING

11. I can make links with other disciplines.
@ cocnimive

12. I can describe the difference between decorative and functional art.

13. | can communicate my response to different themes and genres in art.

Subject Focus: Demonstrating understanding of Materials, Techniques, Skills,
Media and Aesthetic Qualities

1. | can use a number of ways of recording.

2. | can select a single medium, both for use in its own right and as the basis for further development,
in a variety of different media.

3. | can experiment with techniques and processes that give rise to unexpected results.
@ PracTicaL

4. | can demonstrate an understanding of the importance of improvisation as a useful aspect of the creative
process.

5. | can work confidently in a number of process-based activities occasionally combining media and materials.

6. | am aware that visual elements are central to the visual language of art and design, and | can use these in
making images and objects.

7. | can discuss and demonstrate, through selection and display, the developments in my work as | acquire skills,

and use a range of 2-Dimensional and 3-Dimensional media.
PERSONAL LEARNING
8. | can use Western perspective to create the illusion of space and depth on a 2-Dimensional surface.

Subject Focus: Art in Context

1. | can discuss some of the ways in which historical elements of art and design are used to create new forms.
@ LISTENING AND SPEAKING
2. lcanidentify art produced in Malta historically and discuss the role of art in the national Maltese identity.
@ LISTENING AND SPEAKING
3. | can demonstrate how art has been used for different purposes e.g. as propaganda during wartime, reactions to
poverty, sexism, homophobia and racism, and in memorialising historical events.
4, | can demonstrate my understanding that | am responsible for my own art work and the images | produce.
5. | can explore different art specialisms and discuss how such work reflects values in culture and society.
@ LeARNING TO KNOW
6. | can investigate differences in the way art was produced and experienced by audiences in a previous century

and explain how this relates to and reflects the development of that society e.g. how codes and conventions
represent ideas, beliefs and values in works of art, craft and design.
@) WRITING

7. I can talk about and | am motivated to visually express an imaginary solution to an environmental, social or
economic issue.
@ LcArRNING TO BE

8. | can discuss the ways in which cultural exchanges can lead to the production of new hybrid forms of art and
design.
@ LISTENING AND SPEAKING

9.  Icandiscuss how art relates to the contexts in which it is placed (site-specific art).

LISTENING AND SPEAKING
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LEVEL 9

Subject Focus: Encouraging the personal and collaborative responses of the learner:

promoting curiosity, exploration, experimentation and invention

1. | can research and record the local environment using a number of visual processes, directly and from
secondary sources.
@ LcARNING TO DO

2. | can undertake an independent study of artists and designers, choosing and using a wide range of
sources and reference material.
PERSONAL LEARNING

3. | am motivated to participate in the organisation of a school-based art exhibition.
@ LeArNING TO BE
4.  |canrelate my personal response to my environment, to that of professional artists and designers.
5. | can use a combination of results to create and design final works, to be able to communicate ideas, emotions,

and solutions to problems.
@ LcARNING TO DO

6. | can learn from taking creative risks.
CREATIVE LEARNING
7. I can explore ideas and work inventively in a range of visual processes.
8. | can evaluate, summarise and communicate the different viewpoints in my group and appreciate the ways

different people perceive and express themselves.
SOCIAL LEARNING
9. | am a critically reflective person and | am able to evaluate decisions, choices and actions such as those within
group work.
@ LcARNING TO DO
10. | can manage goals and have good time management skills.
@ PERSONAL LEARNING

Subject Focus: Interpreting and Evaluating Art

1. | can use a range of research sources, including the internet, to find and extract information to
inform purposeful enquiry.
DIGITAL MEDIA
2. | can present research in a way that shows | am aware of ethical, intellectual and cultural property rights.

@ MANAGING INTERNET USE

3. When talking and writing about art | can confidently describe, interpret and evaluate my own work and the work
of peers, artists, craftspeople, and designers using specialist vocabulary.
@) WRITING

4, When talking and writing about my art and the art of others, | am aware of ethical, intellectual and cultural
property rights.

5. I can make reasoned judgements about my own work and that of others, demonstrating contextual
understanding.
@ COGNITIVE LEARNING

6. | can evaluate my own work as it develops and use these judgements to make decisions about how to proceed,
taking into account ethical, intellectual and cultural property rights.
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10.
11.

12.

13.

| can give and receive constructive criticism and | can document how and why my work has changed in response
to evaluation.

@ PERSONAL LEARNING

| can evaluate art from other cultures, commenting on the different ways that visual elements are used.
| understand that not all art has the same emphasis on elements.

| can understand and discuss different ways to create art successfully.

@ cocnimive

| can communicate the contributions of the work of artists and designers to society.

| can communicate my interpretation and understanding of art through digital media.

@ COMMUNICATION

I can make links with performing art disciplines.

@ coanimive

I can recall some of the principles of 20th Century abstract art.

Subject Focus: Demonstrating understanding of Materials, Techniques, Skills,
Media and Aesthetic Qualities

1.
2.

| can confidently use a variety of ways of recording, showing skills in different media.

| can consider, select and appropriately use a wide range of media. | can also combine different media to realise
my intentions through mixed media.

| can think creatively to solve problems.

@ cocnimive

| can work confidently in a range of process-based activities, using both 2- and 3-Dimensionality.

| can demonstrate an understanding of visual elements and their use in Western and other art traditions,

and can refer to these to inform my own work.

I am able to present my work in a way that demonstrates how my ideas have developed. | am able to show how
I can modify and refine my work as my skills in the use of 2-Dimensional, 3-Dimensional and mixed media have
increased.

COGNITIVE LEARNING

| recognise how artists in the 20th Century experimented with perspective, and | can apply this understanding to
my own work.
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Subject Focus: Art in Context

1.

10.

11.
12.
13.

| can identify art, craft and design produced at different times throughout the 20t Century,
including art produced in Malta.
| can demonstrate how artists produce art that challenges notions of inequality, poverty, racism and
discrimination.
@ sociaL cHANGE
| can discuss how art relates to the society in which it is produced and/or exhibited.
. LEARNING TO KNOW
| understand the ethical and legal issues surrounding the access and use of digital media.
@ DIGITAL MEDIA
| can demonstrate my understanding of the roles and functions of art in different cultures and ethnic minorities.
| can discuss some of the different types of art that emerged during the 20" Century. | can relate this
understanding to my own work.
@ LISTENING AND SPEAKING
I understand the differences of roles and functions of art in contemporary life, Medieval, Renaissance and
Post-Renaissance periods.
| can investigate specific environmental issues through visual processes.
@ LeARNING TO KNOW
| can demonstrate my knowledge and understanding of the ways the internet has affected art production and
distribution. | can make art that is intended for a digital platform.
@ DIGITAL MEDIA
| understand relationships between visual culture and personal and social lives, technology, and
contemporary events.
MANAGING INTERNET US
| can research and investigate contemporary Maltese art.
I can explain how colour and its symbolic meaning are not universal but differ culturally.
| can demonstrate an ability to create art that is site-specific.
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LEVEL 10

Subject Focus: Encouraging the personal and collaborative responses of the learner:
promoting curiosity, exploration, experimentation and invention

1.

10.

| can carry out sustained visual studies, observing and recording, in my local environment.

@ LeArNING TO DO

| can use the natural, social and built environment that surrounds me to research my choice of context, source of

inspiration and learning.

@ LcARNING TO DO

| can use initiative to set up a thematic school-based art exhibition.

@ LcArRNING TO BE

I am able to recognise the significance of distinctive individual responses to the environment in the work of

professional artists and designers.

I am able to express and communicate ideas and emotions fluently in a variety of visual forms, including

digital media.

@ COMMUNICATION

| can combine art forms to create an immersive environment that uses colour and other elements such as sound,

texture and light to affect the senses of an audience.

| can appreciate the value of individual styles in works of art, accept creative risks, explore and experiment with

ideas independently and imaginatively, using a range of visual processes to develop, design and create work.

| can approach differences of opinion and conflicts of interest through dialogue and consensus.

Q COMMUNICATING FOR DIVERSITY

| am responsible for my actions and | am capable of anticipating, adapting to and facing change such as

when working in a group, using visual processes or improvisation.

@ LeArNING TO BE

8n reorganise myself by explicitly changing my visual processes over time, according to my evaluations.
PERSONAL

Subject Focus: Interpreting and Evaluating Art

1.

I can confidently use a wide range of research sources, including the internet, to find and extract information to
inform my visual investigations.

@ DIGITAL MEDIA

| can use extended art and design vocabulary to fully describe and analyse features of

artworks that | see and create.

WRITING

| can confidently express reasoned judgements about my own work and that of others, demonstrating contextual
understanding.

@ COGNITIVE LEARNING

| can demonstrate insight and knowledge when describing and critically evaluating my own work, the work of
peers, artists, craftspeople, and designers.

COGNITIVE



22 LEARNING OUTCOMES FRAMEWORK

5. | can effectively evaluate the work of others, commenting on the use of media, technique and style in a way that
encourages the artistic development of others.
SOCIAL LEARNING

6. | can evaluate contemporary art, commenting on the different ways that visual elements and themes are used.
7. | can explain how there are different ways to create art successfully.
8. | can communicate to a range of audiences the contributions of the work of artists and designers to society.
| can relate this to economic and social innovation in the creative industries.
@ PracTica
9. | can discuss some of the principles of minimalist and conceptual art and | am aware how these relate to

developments in music and literature.

Subject Focus: Demonstrating understanding of Materials, Techniques, Skills,
Media and Aesthetic Qualities

1. | can demonstrate an insightful understanding of recording through the use of specific techniques and media.
| can do this through a wide range of activities.

2. | can confidently select the appropriate medium, materials and tools in order to realise my personal ideas and
intentions or solve a design brief.

3. | can think imaginatively and laterally to solve problems.
@ coanimive

4. | can demonstrate confidence and skill using a range of media, materials, tools and processes.
@ PracTica

5. | can use media with control and assurance and demonstrate personal innovation and risk-taking in my choice
and use of media.

6. | am able to use visual elements with skill and sensitivity, expressing qualities and relationships, in order to
convey information and express feelings, thoughts and ideas in visual terms.

7. | am able to arrange and organise my work coherently. | demonstrate high levels of autonomy in making

appropriate alterations and modifications to realise my intentions.
PERSONAL LEARNING

8. | can demonstrate a deeper artistic understanding of the way that artists and designers work with depictions of
space.
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Subject Focus: Art in Context

1.

10.

| can recognise the changing role of art and how the global economy has driven art production into

the 21 Century.

@ LeARNING TO KNOW

| can discuss what kind of visual art is being produced in Malta today and comment on how and why art has been
related to national identity.

| can explore a particular genre of art in depth, making links between the historical, moral, ethical, social and
political context of the art and the ways in which audiences experience the art in Malta and in the wider world.
. LEARNING TO KNOW

| can demonstrate my understanding of how values and points of view are included or excluded and how digital
media can influence beliefs and behaviours.

@ DIGITAL MEDIA

| can demonstrate my knowledge of interculturalism and globalisation. | can discuss how this is affecting
contemporary art and cultural life in Malta, Europe and the wider world.

. LEARNING TO KNOW

| can position my artwork in relation to art produced and exhibited in Europe and globally.

I can relate how artists have dealt with environmental, social or economic issues to my own work.

I understand how artists have steered culture and how culture steers artists. | can relate this to the role of artists
and designers in today’s economic, social and cultural life in Malta and beyond.

. LEARNING TO KNOW

| understand both continuity and change in the purposes and audiences for artists, craftspeople and designers
from Malta, Europe and the wider world by taking into account technological, religious and cultural contexts.
@ LeARNING TO KNOW

I am able to follow my own interests and concerns as this helps me to reflect on ‘who I am’.

PERSONAL LEARNING
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Pedagogy

A. PEDAGOGY AND GOOD PRACTICE LEARNING

Educators need to keep up-to-date with the latest pedagogical strategies and concepts in order to be able to better
understand and respond to learners’ needs. Europe’s Education and Training 2020 strategy puts special emphasis on
the teachers’ role in the lives of their learners. Teachers play a crucial role in guiding their learners towards their goals
and shaping their perceptions (European Commission, 2015).

Art education is a creative subject, yet educators should maintain a self-questioning attitude to the subject in order

to make sure that their approach to teaching it remains in touch with new methodologies and contemporary artistic

practices. Art in the Learning Outcomes Framework is grouped under four Subject Foci, namely:

e Encouraging the personal and collaborative responses of the learner: promoting curiosity, exploration,
experimentation and invention

e Interpreting and Evaluating Art

e Demonstrating understanding of Materials, Techniques, Skills, Media and Aesthetic Qualities

e Artin Context

While the learning of technique still plays a role in the Art curriculum, art education also teaches learners how to
interpret, criticise, evaluate, make use of visual information, and make choices. Art enhances language development
when children learn colours, shapes and actions while creating an artwork. Learners should explore their own
feelings and personal expression, as well as their ideas about information communicated to them through other
media and sources. They will also learn to appreciate, reflect about, interpret and evaluate their own and others’
cultural products through the performing and the visual arts. Through the processes of interpretation and evaluation,
learners will develop an understanding of aesthetic standards and values in different cultural and social contexts.
They will appreciate their own cultural heritage, respect the value of works of art produced in different historical
periods and cultures, and understand the value of the arts within the context of lifelong learning.

At the Primary level, children need to engage in a variety of creative activities that are essential to the growth of
fine motor skills. Learners also learn to appreciate each other’s work and appraisal gives a sense of value to the
learner, thus gearing them to perform better next time. They begin to develop an awareness of the natural and built
environments, an understanding of creative processes used in art, and an appreciation of the arts within local and
international contexts. They will also acquire skills necessary for creative expression and will enjoy participating in
artistic activities.

At the Secondary level, Art should continue to provide learners with opportunities to develop skills, engage in
creative activities and experience enjoyment and appreciation for the arts in society. They need to learn how to

make images and forms using different 2D, 3D and digital media, and communicate their ideas to others. Learners will
manipulate different materials and technologies and appreciate the social and political relevance of the arts in their
own lives. They will be inspired by both real and imagined situations, other works of art, as well as daily occurrences
and products. By using a thematic or issues-based approach, Art teachers help to enhance the learners’ creativity and
imagination. Learners should have a portfolio of works that engages with different media and themes, including 3D
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work. Plein-air sessions should be encouraged. Learners will also be able to explore multiple ways of approaching an
artistic challenge, and to appreciate the value of different responses. They will develop ways of making independent
as well as collaborative choices.

The idea behind the four LOF Subject Foci in the Learning Outcomes Framework is to provide learners with a
comprehensive and holistic approach to art that encourages them to approach the subject in a personally relevant
way, to appreciate the social relevance of the arts, to develop skills in expressing ideas through a variety of media and
techniques, and to locate art in wider environmental, historical and political contexts. None of the four foci should be
left out at any stage, and assessment procedures should reflect these four foci by giving them all a certain weighting.
However, different Art educators may approach these foci in different ways and there is no particular ‘order’ which
educators should follow. Moreover, educators should not assume that all four foci should have equal weighting when
assessing learners. Different art projects are related to different criteria, so weighting may vary.

Research shows that many new educators of Art revert to standard, clichéd pedagogies once they complete their
university degree and enter the schooling system. This kind of pedagogy is sometimes referred to as ‘School Art’.
One of the problems with School Art (with its strict emphasis on drawing from observation) is that it is becoming
increasingly different, and so distancing itself from the ‘real’ world of art. In order to avoid presenting Art as an
unchanging subject, Art educators need to use different modes of presentation and classroom discussion, and
expose learners to new media, different materials and contemporary forms of art.

Learning in Art should be understood as a process; hence Art educators should place an emphasis on a process

of reflection, experimentation and inquiry, not merely the completion of an end-product. This process of inquiry
requires time to develop and mature. Hence, while different pedagogical approaches to the subject are encouraged
in order to motivate learners and expose them to a wide variety of artistic experiences, educators of Art should also
appreciate the importance of allowing projects to evolve over a period of time. Many learning outcomes in the LOF
framework - from learning to collaborate in a team, to developing personal responses to specific themes and issues -
need to be given time to allow children to fully appreciate the significance of these outcomes.

Learning in Art is improved if pedagogies emphasise meaning-making and interpretation. Learners make meaning
through the images and objects they create, and interpret things and images in personally and socially relevant ways.
Often, interpretation allows learners to build on previous experiences and knowledge, so it is essential for pedagogies
to encourage different or imaginative interpretations that try to come to terms with the world and with other artists’
works. Pedagogies must emphasise learners’ own interpretations and experiences, rather than those of the educator.
Analysis of work by artists and designers (especially when undertaken in Levels 8, 9 and 10) should expose learners to
the possibility that the meanings and values they associate with certain objects or facets of visual culture are socially
constructed. Meanings can thus be studied and also questioned.

Learners should be encouraged to identify and analyse the work of artists whose concerns or subject matter

are similar to their own. While art practice should remain the central concern of the Art educator, it needs to be
complemented by critical, theoretical, historical and cross-cultural discussions. In making use of the history of art,
extra care must be taken to avoid ethnocentric or sexist interpretations of the subject. ‘Influence’ needs to be
understood as a process that works in multiple directions, allowing for the cross-fertilisation of ideas and cultures.

Traditional pedagogies of Art present the subject as a separate discipline with its own specific criteria, skills,
techniques and topics of interest. Such pedagogies need to be replaced with a pedagogy of ‘interdisciplinarity’, which
places Art in a continuum of interrelated subjects. Learners are not only ‘Art’ learners, 'History’ learners or ‘Language’
learners during the respective lessons pertaining to these subjects; rather, they absorb different and rich experiences
that feed into each other, and are expressed in works of visual art amongst other modes of expression. Art pedagogy
should build on individual experiences and hence avoid being prescriptive; encouraging learners to work across,
rather than within, disciplinary boundaries.
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Subject Focus:

Encouraging the personal
and collaborative
responses of the

learner: promoting
curiosity, exploration,
experimentation and
invention.

Interpreting and
Evaluating Art

Demonstrating
understanding of
Materials, Techniques,
Skills, Media and Aesthetic
Qualities.

Art in Context.
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Pedagogy and Assessment Guidance:

It is important that learners:

e focus on learning and creative processes, as well as final products.

e learn to analyse and solve problems independently and collaboratively.

e take initiative to design and produce work in their own time.

e enjoy challenging tasks.

e have opportunities to adapt to situations.

e are guided to reflect on mistakes and learn from them.

e areinspired to be curious.

e engage in planned, purposeful play as well as unplanned spontaneous play.

A portfolio and sketchbook should serve as reference tools which, among other
things, will help learners understand, appreciate and believe that effort leads to
success; that they can improve, develop and learn and that when they are stuck
they can think upon difficulties, solve problems and move forward.

It is important that learners have direct experience of works of art and design; be

it through visits to churches, monuments, gardens, historical sites, museums and
galleries, by visiting practising artists and designers’ studios, or public works of art.
Other sources of research could include art reference books, digital images, postcards
and the websites of museums and galleries. Learners should also get opportunities to
visit heritage sites. At Level 9, learners should be given examples of the use of visual
elements in other cultures.

It would be helpful for educators to consider alternative ways of teaching discrete
techniques, such as printmaking or ceramics. It would be ideal to form units of work
that integrate the knowledge and understanding, so as to move away from technical
competence considered in isolation, to contextualised working activities which help
learners gain a better understanding of how art and design function in the world
around them.

Learners should be given the opportunity to make decisions when selecting from a
range of media, materials, tools and processes in 2-Dimensional activities such as
drawing, painting, printmaking and photography and in 3-Dimensional activities,
such as constructions and modelling.

It is important for learners to become aware that meaning can be generated from
different viewpoints, and that these shift according to different world encounters.
As learners make, investigate or critique artworks as artists and audiences, they may
ask and answer questions to interrogate the artists’ intentions and the audiences’
interpretations. Meanings and interpretations are informed by contexts of societies,
cultures and histories, and an understanding of visual arts practices.

Learners at all levels should explore art specialisations; e.g. painting, textiles,
theatre design, product design etc. and be aware of the role and function of
art in other cultures.

Diversity can be a learning process and a learning outcome through the arts.
Moreover, diversity can be celebrated during the ‘production’ of arts, as well as in the
final artistic product.
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Some Subject Learning Outcomes at different levels in Art refer to the school environment. Pedagogies used in Art
classes must encourage learners to think of themselves as being part of their environment, not separate from it.
Therefore, exhibitions that transform the school environment are understood as extensions of their own meaning-
making, statements about their beliefs and values, etc. Through art, learners can also learn that they are part of a
school community and members of other communities in the society they inhabit. They can thus learn how their
own work does not only transform an external ‘thing’, but transforms relations between themselves, others and the
spaces they live in.

Learning to Learn Strategies

The following are examples of the strategies which form part of the ‘learning to learn process’, one of the eight
competencies featured in the document European Reference Framework Key Competencies for Lifelong Learning
(European Commission, 2007):

e Pedagogical discussions between learners where, on a voluntary basis, learners explain how they carried
out a specific task and how they managed to overcome the difficulties encountered, resulting in an
exchange of strategies and techniques in a cooperative environment.

e Teaching learners to make use of punctuation marks, pictures, additional information outside the text,
such as accompanying explanation of difficult keywords and identification of keywords during reading/
comprehension tasks.

e Teaching and guiding on the different stages of essay writing and the different tools and methods which
could be adopted during each stage.

The Subject Learning Outcomes (SLOs) have been written in a way which helps educators to adopt engaging,
enterprising and active learning approaches in a variety of contexts to promote and enable learner-centric teaching
and learning strategies. Curriculum planners at all stages should regularly consider the opportunities presented by
the SLOs to develop active learning throughout the levels in the Learning Outcomes Framework. Planning should be
responsive to, as well as encourage participation by, the learner who can and should influence and contribute to the
process.

To support curriculum planning and to ensure that all learners have access to an active, enterprising learning
environment, a coherent approach to planning learning, teaching and assessment and to sharing information about
progress and achievements is needed. In undertaking this type of curriculum planning, it is important not to see the
SLOs as limiting factors containing the learning potential of learners and preventing any deviation of learning beyond
that contained within the SLOs. This view fails to take into account the scope and flexibility provided by the learning
outcomes approach. How, where and when the outcomes are taught and learned is at the discretion of the educator.
The SLOs are there to demystify the assessment process by setting out straightforward learning expectations. In doing
so, assessment is bound to evidencing the meeting of these same expectations.

Once the learning expectations are set educators can begin to introduce the flexibility in curriculum design and
delivery that has been difficult to do up to this point. The learning outcomes approach allows educators to lean
towards learner-centric teaching and learning strategies. This will mean knowing the many ways in which learners
are different from one another, which of the many ways of learning are significant to the learning at hand and how
to deal with this variance in ways that are supportive of the individual learners and allow them to progress.
Section C: Reaching different learners within each level offers guidance on how this can be done.
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B. EMBEDDING THE DELIVERY OF THE CROSS CURRICULAR THEMES

Across Europe there has been a shift from an exclusively subject-based approach to a more cross curricular, thematic,
inter-disciplinary and collaborative approach that reflects real life situations and encourages transfer of skills from
one learning area to another. Through a cross curricular approach, many curricular areas have been given a higher
profile and a number of transversal competences have enhanced their status (European Commission, 2012).

The CCTs connect the subjects by highlighting common learning objectives which are also reflected at in

the school ethos (Ministry for Education and Employment, 2012: 31, 39).

The CCTs have been introduced in the LOF to ensure that all learners, as they progress through the levels come into
continual contact with the types of knowledge, skills and understanding needed to participate actively, prosper and
contribute to Maltese society.

The embedding of the CCTs in the Subject Learning Outcomes offers access to a new learning identity that goes
beyond the subject; learners will value the CCT learning when they see that it is an integral part of the Learning
Outcomes Framework and that it is vital in helping them become holistic learners.

Each CCT is presented as a set of additional learning outcomes that young people need to encounter and develop a

knowledge and understanding of as they progress through the Learning Outcomes Framework.

The Cross Curricular Themes are:

Digital Literacy

Education for Diversity

Education for Entrepreneurship, Creativity and Innovation

Education for Sustainable Development

Learning to Learn and Cooperative Learning

Literacy

The Cross Curricular Themes can be found in the Appendix
and online at http://www.schoolslearningoutcomes.edu.mt/en/category/cross-curricular-themes
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The CCTs need to be embedded within the learner’s learning journey and experiences, the main point being that the
CCT knowledge and understanding needs to be learned, consolidated and secured within a context. The context is
important in order to add meaning and purpose and to reinforce the usefulness of the CCT. There is no one effective
way of organising the embedded learning of the CCTs. However, directly linking a CCT outcome to an appropriate
practical task within an SLO and then ensuring that there is an opportunity for CCT support at the time the practical
task is undertaken is a particularly effective way of embedding a CCT.

Embedding is not just about interlinking different curricula. Mapping where the CCT content might fit in with SLOs
or Subject Foci is only a starting point. The educator needs to establish how the CCT content adds value to the SLOs
being taught and how something greater than just the sum of the different parts can be achieved. In essence,

the CCT learning adds value in the establishment of key transferable knowledge, skills and understanding by starting
with meaningful ‘situated’ engagements with the learning.

There are three main ways to approach the delivery of the knowledge, skills and understanding addressed in
the CCTs in the learning process. These are:

e through delivery of and the learning associated with the SLOs

e by choosing particular teaching methods and strategies over others to deliver the SLOs.

e undertaking specifically constructed cross curricular or whole school activities.

This process implies an important shift in the way teachers approach the teaching of the subject content in the
classroom. Integrating the cross curricular learning outcomes in the teaching of separate subjects requires teachers to
step outside their traditional boundaries and work in close collaboration with one another to develop their approach
to the CCTs and to exchange information about the learning development of specific learners in relation to the CCTs
(European Commission, 2012:25).

The first approach to the delivery of CCT content is by integrating the CCT learning with that of particular SLOs.

The framework provides guidance on the best opportunities to do this. Where a particular SLO presents a good

opportunity to address learning related to a Cross Curricular Theme a CCT icon appears after the SLO.

This indicates that the SLO:

e creates a naturally occurring opportunity to begin to look at learning and skills development associated with a
particular aspect of a CCT.

e can be enhanced or enriched by introducing a particular aspect of one of the CCTs.

To guide the educator to the specific learning outcomes of the CCT that are most relevant, the CCT icon which is
attached to the SLO in question also includes a heading to identify which particular aspect of the CCT is the ‘best fit’,
i.e. the part of the CCT content that is most closely linked to the knowledge, understanding and/or skills addressed
within the SLO.

Although only one CCT has been identified this does not necessarily mean that other CCTs are not relevant. The
identification of a particular theme merely suggests that the educator may find the one identified to be the most
relevant, most appropriate or easiest to embed at that particular point, allowing the educator to teach the subject
and the CCT in an integrated way.
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Examples of this type of embedding in Art include:

e | can demonstrate self-motivation and interest in representing what | see, feel, experience and imagine.
PERSONAL LEARNING
Taken from Level 7, Subject Focus: Encouraging the Personal and Collaborative Responses of the Learner:
promoting curiosity, exploration, experimentation and invention.

e When talking and writing about art, | can confidently describe, interpret and evaluate my own work and the work
of peers, artists, craftspeople, and designers using specialist vocabulary.
@) wriTiNG
Taken from Level 9, Subject Focus: Interpreting and Evaluating Art.

e | can experiment with techniques and processes that give rise to unexpected results.
@ PracTicAL
Taken from Level 8, Subject Focus: Demonstrating Understanding of Materials,
Techniques, Skills, Media and Aesthetic Qualities.

Example: Finding opportunities to address CCT learning in Art SLOs
e | can demonstrate self-motivation and interest in representing what | see, feel, experience and imagine.

6 PERSONAL LEARNING

Taken from Level 7, Subject Focus: Encouraging the Personal and Collaborative Responses of the Learner:
promoting curiosity, exploration, experimentation and invention.

The opportunity within this SLO to embed the Personal Learning aspect of the Learning to Learn and
Cooperative Learning CCT, centres around using the need for learners to be self-motivated. The CCT can also

be used to help develop the skills and competences needed to maintain motivation by properly planning self-
directed work. These particular aspects will be useful skills and competences to develop and instil in learners at
an early stage in their art education, as this particular skillset will aid and enable them to perform better in their
art work. The CCT outcomes of particular relevance are:

e | can identify the support and resources | need to learn.

e | am aware of my preferred way to learn and can use this to plan my own learning.

e | manage goals and time efficiently in learning.

e | feel competent in managing my own learning.

Addressing CCTs through use of particular teaching methods and strategies

CCTs can be used to inform the creation of departmental policies and strategies, for example, by deliberately
structuring learning to maximise the use of digital technologies. At the Art Departmental level, the following CCTs
may be particularly suitable to help inform the pedagogy choices and delivery styles selected to maximise the
flexibility introduced by the LOF:

@ Learning to Learn and Cooperative Learning

@ Digital Literacy
O Education for Diversity

Educators may find that the following CCTs have a role to play in the choice of topics to stimulate interest and debate:
. Education for Sustainable Development
O Education for Entrepreneurship, Creativity and Innovation.
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It will become evident that some of the CCTs are naturally suited to particular learning and teaching styles. Section

C Reaching different learners within each level provides guidance on how particular CCTs can equip learners to thrive
in particular learning environments. Deliberately choosing particular teaching strategies involving active and/or
experiential learning and problem solving approaches where a certain degree of learner autonomy as well as team
work is required will help frame learning in ways conducive to the introduction of the Digital Literacy and Learning to
Learn and Cooperative Learning CCTs.

For example, the Learning to Learn and Cooperative Learning CCT comprises a category of learning outcomes on
Personal Learning and, by addressing the learning related to this category of the CCT, learners will be developing the
learning skills to bring to any task where a degree of autonomy and self-management is required. Similarly, the Social
Learning category within the same CCT can help learners develop a framework of skills, attitudes and behaviours that
will help them make the most of group or team work and other social learning strategies.

The Digital Learning CCT will help learners develop the competencies related to managing learning, sourcing,
manipulating, communicating and presenting information. Having these types of learning skills embedded in
the learning before they are most heavily used or required will help the learner approach the tasks with greater
confidence in both the process of learning about SLOs and in demonstrating achievement of the outcomes
themselves.

Addressing CCTs through cross curricular or whole-school activities

All the CCTs can be used as whole-school strategies for creating a high quality learning environment that values
all learners and sets high expectations for all. Schools may see the benefit in having whole-school policies on the
advancement of:

@ Literacy

@ Digital Literacy

e Education for Diversity

. Education for Sustainable Development

These types of CCTs can be used to help inform whole-school policies as well as add real value to the learning within
the classroom. However, other CCTs may be used to form the basis of whole Year Group activities, or wider all-learner
school initiatives around environmental issues. For example:

e  The Education for Sustainable Development CCT could be used to form the basis of whole-school extra-curricular
activities related to the Eko-Skola